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ABSTRACT* 

< Sexist language is no ( t a problem that is likely 'to be 
'eradicated in the near future* But we ae educators *fcan have* a v * 
healthy impact on our own classes by mafcipg our students awarfc 
of the implications of sexist language $ its distortions and , 
ambiguity as well as its demeaning and- alienating effect on f 
S 9 females'* An experiential approach* coupled with a sense of 

* humor and good ^11-^-rather than a v judgmental or dictatorial one— 
will hopefully enable students to dhange their attitudes as well 
as their language usage and will give them greater insight into * 
their o\m unc6nscious assltmptions as well as 'those* communicated 

by our male-oriented language* / * : 

, + Thi + s paper contains a number of exercises and .activities on 
sexist and non-sexist .language usage both for* high S"chool and * 
college English, classes and for teacher* preparation clashes* 
Exercises for English classes are divided into 'several categories* 
introductory consciousness-raising exercises , connotative/denotative 
language exercises (including ^the, selection of details in creating 
slai\ted language), clarity exercises $ audience response exercises, 
- fexercises oh sexist language in* literature , and ribn-sexist usage 
exercises* The section for teacher preparation classes starts 
with consciousness-raising activities that cortc^m both the use of , 
sexist language in academic contexts and alse ^fee origins and v 
justifications of the .generic masculine* Practical application, 
activities follow which include tactic? for combatipg the effects t 

♦ of sexist materials -on students imd also simulatipn experiences 
in evaluating books and material^ on the 1 basis o$ their sexist 

< • . : : ' 

, - or non-sexist implications* w t\ 

* w 1 . 
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■ Sexist language and t the Classroom* 
Eyercis&s afid Activities ; 
♦* * .by Barbara Wadfe, * 

Myth ' , f ' ■ ■ 

Long, afterward, Oedipus , bid and blinded, walked-* 
^he roads*" Hesmelled a familiar smell. It was 
the Sphinx* pedipus said, "I want to ask one" 
question* Why didn't I 'recognize my mother?" 
"You gave the wrong ahswer," said, the Sphinx^ 
"But that was what made everything possible," * t 
said -Oedipus* "No," she said* "When I asked, 
What walks on four legs in the morning, two at 
noon, and three in the evening, you answered, 
Man* You didn't say anything about woman * 
"When you say Man," said' Oedipus ,* "you include 
women too* Everyone khows that*" She said,- ^That's 
what you think*" 



— MUriel Rukeyser 
Like Oedipus. , many "teachers are, learning -that the use of 
sexist language can have the undesired result of alienating 
audiences as) well as failing to communicate ideas accurately and 
clearly* And many teachers have doubtjessi develdped* strategies 
for making their students aware of the , effects, and implications . 
of sexist language* Yet few published articles have contained 
specific exercises or activities for classroom use* This paper 
is a collection of suqh exercises, .both for high school and 
college English classes and for teacher preparation classes* 
The order in which they are presented is nt>t riehessarily the 
order in which they should be used (although the cdnsciousne^s- 
raising exercises fc should logically precede practical application 
exercises); ra/ther, teachers Chould select ^exercisfes appropriate 
for their particular classes and course ' outlines *^ : 
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' / ■ > \ ' . • . ■ 

/ INTRODUCTORY- EXERCISES' 

An exercise thaVmight ;be usetfin'an introductory way to 
reyeal to students the seriousness of the problem of se-xual 
stereotyping through language is one suggested by Betty Renshaw i 
in a handout, entitled "Games/Exercised for. Revealing/Dealing 
with Sexism. .(Note that this exercise might fit in naturally 1 
when discussing definition papers jor the definition process.), 
* ' • , The Ideal 'Person. ^ - 

V f 

\ r t 

Ask students to call out adjectives or -phrases to 
.describe "the ideal person," and write these on the 
boardi do not specify the sex of this hypothetical 
person. Repeat the exercise for "tha ideal male," 
and a 1 third time'for "the ideal female." Discuss the - 
differences in the descriptions. . Talk about why such 
distinctions are made, and the possible value (and • 
disadvantages) of such categorizing. Are any of the 
traits generic' in t character? What part does social 
, conditioning/programming play? Note especially any 
correlation between the* lists for* "the Ideal person"' 
and "the ideal male."- 

'An extension of'this exercise might invoice looking at *a 

number of passages where the assumption seems to be that all 

people* are males* Where even wfren ncix-gender specific terms are 

being 'used males are cle'arly indicated- by the context - women m 

ar^ the exception or aberration* Ask how this definition of 

the male as the norm might affect thinking, roles or aspirations* 

How are male/female roles defined? 

* * * 

' - Male as Norm ' „ % 

* 

" It's- the- great secret among doctors, known only to ^ *, 
their wives., that most things get better by themselves,^ 

- Another .difference between .the Mariners and many other- 

[fife Wnd, -drum} corps' is- tfeat it is strictly an adult 
,> group.l It d'o£s not take in either women or students, 
who are still in high 'school* ** > 
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,Our people are the best gamtflfers' id the galaxy* 
We compete for power, fame, jwomen* (Star Trefc) 5 

*, * ' "i 

We find that holders of the MA a^d MS' who enter 'this 
department do well in graduate work here* Their, 
applications, like thoie*of women, and of members, of 
minority groups,, are welcome*-- (University of Tennessee 
flyer, Psychology Department)^ 

Sociologists * * * along with ather persons, te,jtain ^ 
the sacred for.their friends, their-wives, and them- ,\ " 
selves* (Goffman, Encounters) 7 * ' % 

Sharing our railway, compartment w£re two Norwegians** ^ 
„ and their wives, 0 f ' , 

\ Pioneers travelled W*st, taking **6heir wives and 
children with them* 

In the*last .three sentences, . wiveja can be changed to husbands 

orally," and students can discuss -both their responses to the 

change-and the .different assumptions that such a change would 

indicate* * - ' ^ s 

u~ Another introductory activity involves showing students 

- < « m ^ 

a current ad that uses sexist language* (Some airline commercials 

Jiave been especially blatant? "fly me" and "we move oun tail 

for you"'are two i;ece^t airline ad slogans that ^received a flurry 

of prptests and toul'd le^d readily into a disoussion of 

connotative meanings and uses .of language* . In> 'addition, Ms * 

Magazine * s "No Comment" pages feature a* variety of sexist ads 

each month* ) ^ Discussiori questions might ps inclu^e ^the' following* 

' * * \ 
L) "What ar%>underlying assumptions ibout women ^pr men dr about . 

male *r female roles?" and' 2) "Do you find thfer language' usage 

offensive? "fUnny? persuasive?" After- the discussion, tell 

students to bring in. ads which they feel are sexist to share with 

the class* They' might also each come with a paragraph explaining 



why they find their ad objectionable or how the langua^ works , 

to create stereotypes or to demean women or men* Alt 4 of the 

J . 

ads might be made into a collage arfd, the culmulative e*ffect of 
the ads discussed* Or a parallel c/ollag^ could also be compiled 
of non-sexist' ads , and Students could compare the two, perhaps 
beginning to explore the question of- the role of language in : . 
reinforcing as well as reflecting stereotypes* The class 
discussion of sexist ads could also provide the basis for a 
longer paper on sexism in advertising or even be . the starting s 
point for an exploration of language usage and logical fallacies 
irt advertising* 

CONIWTATIVE/DENOTATIVE LANGUAGE* * ' 

■ 1 * * 

As the last exercise perhaps suggested, exercises on 
.sexist language fit particularly well in discussion of 
connotative and denotative meanings of words* Several options 

* - * to 

&re available here, and these would be appropriate in communications 

courses aS'wTl as .composition K clashes*' , 

1 > * 



A particularly aptertaining as well as experiential approach 

is to start'witfi" the subtle- meanings . that are expressed non- 

verbally* *H^ve students lo*Jc around ,the classroom to discover 

attitudes that are be^ng expressed nonverbally* or* if thai; seems 

too threatening to students, act out' attitudes in posture and 

movement anc^*have stude(Vt& i<Jenti*fy them* Next, havfe the men 

act 1 out the following set of directfionsv , . * ' 

!l Sit'down in a straight chair* Cross your'legs at the- , - 
• ^ ankles and keep 'your knees pressed together* 

2 Bend down to pick ,up an object from the flopr* Each 
time you bend, remember/to bend your knees so th)tt 
your rear end doestt't stick up, and place one hand on 
your shirt-froht to hold it to yourchest* 
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X Run a* short distance, keeping your knees together. ♦ 

You vill f ind yoir-h^ve to t&ke short, high steps. 
k Sit comfortably on the, floor. . . .Arrange *your legs 

-s6 that no one can see your Underwear . Sit like 

this for a long time without changing position !k 
5 Walk around with your stomach pulled in tight^your 

shoulders thrown back, and your ch&st out. . . . 

Try to speak loudly and aggressively ^n this 

posture . 9 4 

Then fiave the women adbpt "masculine" stances and movements! 

1 Sit comfortably, legs apart- ^nd arms away from \ 
ft , -** your sides. Take up all of > the available space. 

2 Stand with both feet on the floor and legs apart. ' ; 
Breathe ^deeply. Address the person farthest #way from 
you in a strong, 9onfident voic^. * # 

; 3 Walk with long strides-, arms swinging, head up.^ 

Finally, have the women and* men walk to meet each other, telling 

them, to walk as they did in the previous exercise . Instruct the 

t ♦ 

men to look away and to keep the4r faces expressionless as they < 
meet the women. Tell the women to look boldly and openly at t|je 
men. After everyone has had a turn* discuss the/feelings that 
were aroused. Then asjc what is being communicated by these 
culture-prescribed postures and movements. What is, the non- 
verbal, language saying? - - * > 

In a subsequent meeting, ask how the appropriate, behavior, 
fx>r mapjtfs v and females is revealed . through verbal language as well* 
Put student examples on + the board. To supplement them /'or if 
students have difficulty . beginning) » items from "HOw to Ter'll a 

Businessman from ^Businesswoman" (A- Fearl for; Women's Liberation) 

*** 

can be used* ♦ * v " 

■ A businessman is aggressive; a businesswoman is pushy. 

* * ' > . 

r j f 

A business man is good on details) sjhe is picky. 

He loses his temper because he's so involved in his 
job;, she's bitchy. * # f 

When he^'s depressed (or hungover) , everyone tiptoe^past * 



his of f ice ; * t she-' s moody* so it must.be her time of 

the month* * ^ * 

* + * * x 

a He follows through; she .doesn't know when to qi^it + 
He is confident;' she's conceited* . , \# 

' He s-tands firm; she ^s impossible to deal , with* " 

He is -firm} she's hard* . ^ + / 

His judgements' are , her prejudices* ♦ 



-He's a 'man of the world* she's been around* 



. . + He drinks because of 'the excessive job pressures; 
C\^h£^ a lush* f 4 . . ' ♦ " -s 

He isn't afraid .to say wtfat he thihks; 4 she's mouthy** w 

He exercises- authority diligeiftlyi she's power mad* 

He 's clo'se-mouthedj* she> 's secretive 

He climbed the ladder of sufccessi she slept her way, to 4 
the top* , + \ • h 

He's a stern taskmaster! she's hard to work for* * 

10 1 " " \ 
- He's'wittyi sji$ *_s ' sarcastic * r N 



ft 



have th6m' Jot 



A simpl^ activity which \nigiit be + uf|ed in p£&ce~^tt 3p,s last " 

otie is to read a list of wbrds to students arid' 

'down "malte" or "female , "*wtii.chever comes to the&ir minds first* 

* * 

riords selected might include the followirigi assertive, aggressive*! 

v " ' - , + ' ' '\ ' . ■ 

pushy^ ambitfous* gossipy* ^tffiable, prostitute^^whore , tramp* - 

DiscusS choices* Then discuss actions of males and females who 

might be t given those descriptors^ and note any da^gcrepencies , 

How is an aggressive man dif ferent-^f rom, an aggressive woman? Is 

it appropriate for women to be ambitious? -J&w does a male tramp , 

differ from a female .tramp? Ijs it possible fpr a man to' ,be a 

prostitute?. A whore? What is the difference? * * ' 
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• Betty Renshaw* in her handout entitled "Games/fexercises 

for Revealing/Dealing with Sexism*' 1 suggests a similar exercise* 

Have students make twa columns on ia sheet of paper* 
eacch numbex^d ohe through' eight* labeling one- column t 
"tfemale," tfe^other ?male." Then ask'them to ^write the 
first word that comes to mind-to describe or name each 
- of the following! " - # 

(a) UftmarriecJ ^5-year-old women; Unmarried ^5-year-old 
* 4 - men- . - 

£b) # Females who dominate their fainily. .Males whft dominate, 
(c) I/tale§ who + are outspoken with their opinions . - 

Females who -are outspoken*.. , ' ^ 
(d} Wives 'who boss th^ir spouses. Husbands who boss... 
.'(e) ,A male -teenager Who is unmarried and- sexually 
^ active. A female te^enaiger whp is unro&rried and. 
\ > (^V^A female teenagfer who drinks, tells dirty jbkes^ or 

, swears*. A male, teenager who... • ■ * t 

-(g)^A man who excels in sports. A vjfflman. who... 

A woman whose $oh is cleaning Krabe % an'd cooking. > A^ 
• ■ ■ * Ban whose. . .* $r , ~* 

Th£n, discuss the impact that language has on our /thoughts 
and behaviors 11 ' * 



t 



, Yet another approach can b^ .used in^making students aware- * 

* ' \ * > 

of the sexist assumptions often conveyed by corajotative meanings 

' : ^ ' ^ ^ ' * n 12 

of words - the .visual approach. Start by projecting the cartoon 

on the fallowing* page or by giving students *odpies. A^jk If the 

cartoon accurately depicts the meaninss^asSociated with ihe pairs 

qf ( words. and why the, pairs of words carry such different .coniffcta- 

tibns. t See if students can think* of other pairs Qf wprds that 

should be parallel in meEanin^£but* instead carry^ery different ^ 
^ * . k ■ V*- * ^ * * * » ■ - ^* 

connotative meanings. .Such words migjit includeriTord/lady Jwho- 

'ever heard of a cleaning lord?) , .goyexppr/governess / master/ 

mi^tresB:* ^caurtier/bourtesan, knight/daitte-. «>' K " 7^ \ 
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An' activity £hat N I have ,used in an interdisciplinary* 

* ' . . .** 

writing course unit on ?e)cism would also be apfrrbpiy^te For a 

discussion of denotative' ^nd connotative language* 

- . - ftsnd- out dittoed shteets divided, into font boxes 
<■">" fl^tled Feminine . Masculine ■ Womanly , and Manly * 
Give students only ,a few minutes to jot down ideas 
that corotf spontaneously to roiiid as they look at each 
word* Encourage them to fill the boxes ^completely, 
and have them identify themselves by their ^sex only* 
jDraw^imilar boxes on the boaitf and fill them by 
having /students call out their written responses*, 
(if the class L is a neticent one, the teacher could 
make t ,put dittoed lists from their papers and ^ 
. fc continue the next meeting*) Discuss the different 
connotations that each word has for different people 
in the class* tthen note any differences between the 
first two sets of words and the second* Does feminine 
connote something different from womanly ? Masculine — 
from manly ? Follow up by having students look up the 
four words in their dictionaries and also emasculate 
and effeminate * Discuss these dictionary definitions 
^and ask how much language reflects societal views and 
. ^ how much it influences these views* 

♦ * 

An aTtemate version of this exercise would be to have all the 
nses separated froro the female responses* Then* 

r 

differences could be discussed; 0r» male responses to femininfe 
and womanly could be used and females could tndn react to the 

responses and"vTc^-versa* \* ' / , 

J '* ' ■■ ■ ' ' 

Selection of Details 

An extension of €he consideration* of the usagej of connotative/ 

denotative language is a consideration of t£e selection of details. 

To imake students more conscious of the role of selected details 

in creating an impression X particularly a sexist impression), 

read -the following portion of the newspaper article ^Male Mayor 

Gets Taste of Queries His Female Counterparts deceive" - without T 

reading the title i * 1 
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Dallas Mkyor Jack Evans / a tall, willowy man, 
was interviewed last week in his fjth-f loor off ice - 
at City Hall* The scene was striking/ Th$ natural 
tones of the office furniture perfectly matched his * 
> camel/ sports coat* * 

' ^The interview began with a/question abQut the change 
in city managers — George ScJirader h&s been replaced 
recently by his assistant, Charles Anderson* The 
mayor was askdd to compare the two men* 

As the mayor pondered, he ^flicked ?sE;%hr^ad fronl 
his "light-blue designed shirt* 'His^eSfelry^was gold 
and understated* , ^ " / 

"Are you interested in their different* approaches to 
city 'government or the differences in their policies?" 
he asked boyishly* * 

What about the differences in the way thp two 4 manager 
dregs? ^ 

"George Schrader is more formal* * He Was always in" 
t thafee -piece suits," said the husband of North Dallas'* 
homemaker Gene IJvans* "Charles' Anderson is a lot more 
casual* His clothe,s are, too* w 

The mayor shyly drew the conversation* back to City 
Hall issues* He' explained there was a tough 'zoning 
case in tlje council meeting the .day before* . 

But how does he kfrow what to wear to face v a challenge 
like that? ' * . t - ' ' 

"I love clothes, but I *m a casual^ clothes man myself, 
said the leggy fcayor t who was spotting a pair of brown 
flacks* "*"I}ut for council meeting days, I usually wear 
*a gray, pin-striped suit*"^ 

What does He cqnsider his worst fashion mist&kte? 

"iV's this cashmere coat that looks like a horse 
. blanket* There just aren*li very many places I can * 
wear it* I would never bring it to* r City Hall* 1 * ■ , 

It's 10 a*m* and the mayor's schedule for the day * 
was jammed* .Time was at a premium* # * 

That's why it*s so* important, for him to have the 
kind of hair style he cab do himself* He ran a well- , 
manicured finger through his .mane of gray-frosted 
hair* The pompadour was full and shining*' He con* , \ 
fided Ke'a been' going to s the sam6 barber for 20 years* 

"Is the frosting natural, or do you touch it up?*' 

"It*s all natural,*' he Said .vivaciously* *'* * 

Now, about his lifestyle* Has it changed since he*s c 
been. mayor? , What does he do for fun? 

''Oh, r like to socialize* I love meeting people* I 
do a lot of socializing on the job* There are lots of 
lijncheons and dinners* Of course, I have f to watch what 
X*eat ++t *I lilse, to keep in shape 

He "stjruck a lithesome pose* - , 
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Will he share his secre + ts of* keeping trim? 1 
*'I use the ^stairs instead of the. elevator * J eat ♦ 
small portion^!" . 
\ ■ The mayor smiled disarmingly and said he had to 
^ excuse himself* H£\was due + to make a speech in the 

council chambers/ 4 ^ 

+ * \ He made a # graceful exit* ,> ■ j * * 

But the *scent of his after-shave still lingered* 
- It's Lagerfeld from Neitnan-Marcus * 13 

After reading this + parody df an interview* ask students to 

* - * 

respond i_ _ 

j . ■ ♦ * 

1# What feelings did you have while listening? \ 
2* Does this sound like ^realistic" reporting?, * 
3* Have you ever noticed Reporting like thi#? Where? 
Who were the people interviewed?, ^ * 

What is the effect of choosing* details of 

r- appearance and personal life when discussing 
political of other public figures? K 

After* class discission, give students the following assignment! 

Find a newspaper or magazine article on a current 
public figure that^emphasi^es dress, appearance* &" 
% family life* Bring to class to sh'are* if ypu find* 
more than one* how many 4re written about men? About 
women? When does it seem appropriate to focus on * 
appearance and family life? When pot? 

♦ ' ■ f ■ ' \ ■ 

5tudents + might then write two papers on the same topic/ in *which 

the selection of details (perhips together with the use df 

connotative language) creates two strikingly different impressions 

These could be done in a number of ways* " The teacher may simply 

9 + *<b - 4 ' 

require that students create a pasitive and a -negative impression* 

i * + + v" * 

Or they might create one which 'Shows res#act for a person and . 

.another which trivializes that person and her or his accoraplish- 

ments# Or students may even write one account which is sexist 

* * V 

and one* which, isn*t» * * , 
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CLARIFY" ■ ... " « *" - ' ' 

Perhaps one of the most serious opnaerni of the English 
teacher is the need for clarity' i$ writingi Numerous studies 
have indicated thkt .the "generic" masculine is not perceived 



as generic by a majority of people* piting research might con- 
i**|^tudents*-o£ the lack of clarity created by the use of the ■ 



vi 



"generic" masculine , but perhaps a better tactic is to have 
students discover their own responses to the use of the generic 
masculine through cl^ss activities;- ' t 

Ask student^yto si*t quietly with their eyes closed and to' 

let their imaginations create pictures whjLle t,hey listen to 

> * -* 

the passage Seing read* Encourage "them to ilotice any images that 
vthey "see w j 

* 

w ,***It is now thought that a million years ago and. more , 
earth was populated with more or less manlike creatures, 
descended not from apes but from/some forefather of both 
*apes arid men*** * . ♦ < * ^ 

"The personal commitment of./a man tS his skill, ihe* 
intellectual commitment and the emotional commitment 
working together as one/ has masle the Ascent of Man*" 
* "Man has learned a lot* He has invented ever so many 
things; Someday you may eveij be ab£e to go and visit 
other +planets; " lb 

Give students an opportunity* to ' respond* How m^y pictured women 

involved in the* various activities? H9W many pictured men? 

iflhat ^xactly-did the ape-like creatures look like to them? 

Wha«t jtiii they picture ^hem doing? ' 

faowask them to once , again c^ose. their eyes and let thedr^ 

ir^ginations and emotion^ respond freely while the next passage 

is being readi " ; 
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4| , WOMAN — WHICH INCLUDES MAN, Q> COURSE * ' ■ 

An* Experience in Awareness 

\ Adapted from Theodora. Wei 1 s 

, ' ' . *' * 

There is much concern today apout the futurfe of man, which means of , 
course, both, men- and women — generic Man* For A woman to, take exception to* \ 
this use of the term "man 11 is often seen as defensive hairsplitting by 3fi * 
^/'emotional female." - ■ - . * - * * * 

The following role-reversal isan invitation to awareness in which you 
are asfced to feel into, and stay with, your feelings about the use of the 
generic Woman, * ■ . 

1. Consider reversing the generic term Man. Think of the future of Woman, 

- which, of course, includes -both women and men. 'Feel into ttfat, sensing 
its meaning ^0 you..„ as woman*.- as man* ' \ - 

* " - * 

2* Think of it always being that way, every day of your life* Feel tbe ; 

everpresence of woman. and feel the non-presence'of man* Absorb whdt it 
. tells you about-rthe importance and value of be^rlg woman — of bei-ng man, 

3: Remember that your early ancestral relatives w^re Cro-Magnon Woman, 
Java Woman, Neanderthal Woman, Peking Woman— v which includes man of 
' course. Recall that Early Woman invented fire and discovered. the use of 
stone fools near the beginning of the Ice Age* Remember that what 
separates Woman from other species is that she can think. 
■ + 

4* Recall that everything you have ever read all, your life uses only m 

female, pronouns--- she; her— meaning both girls and boys, both women \. 
and men. Recall 'that most of the voices on radio and most of the faces 
on TV are women's — when important events are covered— on commercials 
-—and on late night talk shows. Recall that you have no male senators 

- representing you tin Washington* ^ 

5L Feel into the fact that "women, a re the*leaders, the power-centers, the * 
primemovers. Man, 'whose natural role is husband and father, fulfills 
humself through nurturing children and making the home a reflige for 
woman. This is*,only natural to balance the biological role of woman 
who devotes her entire body to the race during pregnancy* Pregnancy 
— the most revered power known to- Woman — (and; man,' of course)* 

6. .Then feel fujrther into the obtfWuk biological explanation for woman 
as the ideal. By design, the female reproductive center is compact 
and Interhah protected by her body. The male is. so exposed that hfe 
must be[ protected from outside attack to, assure the perpetuation of the 
■ race. Thus by nature, males are more passive than females* 

,*7,Mf the male denies these feelings, fie is 'unconsciously rejecting his 
masculinHy, Therapy is thus indicated to help' Ji An adjust to his own 
• nature.' Of course, therapy is administered by a woman, who' has the 
" education and wisdom to, facil i tate openness leading to the male's 
self growth- and actual ization * 
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8, To ftfclp him feel into his defensive emotiemali ty he is invited to *get : in " 
touch wi£h the "child" in him +; He rememb&rs hjs sister could run, climb,- 
and ride horseback unencumbered. Obviously,, sinc^lshe is free to movfe, she 

1 U encouraged to develop* het. body arid mind in preparation for 'heVactive ^ - 
* responsibilities of adult womanhood,' Male" vulne£at}i1it#fiee<Js female 
protection, so he'is taught the less activ^, ca^iijg virtues of homemaking. 

9- He, is encouraged to keep his body .lean *and dreaiji of getting married, 
"I now pronounce you Woman ind Husband H$ waifs |far the time of 
j fulfillment; when "his womam 1 * gives him a girl-fchijld to carry on her . , 
\ family name* He knows that if it is a boy-childjhq has failed somehow 
— but they car^ try again,' ' ■ ! - ' ^ 

10, In getting ^to yqur feelings on being a woman-^-onl being -a mdn— -stay\ , 4 ; 
w1 th the sensing you are now experiencing. As the jwtfrds begin to surface, * 
say what you feel inside you* * . 



r ^ 
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For younger students, another approach might work fetter* 
(t)f this approach , could be ++ used in addition to the previous one * 
for college level ■ students as well* it was used originally as 
an exercise in a, teacher^ awareness, training workshop* ) 
" . .Tell students fhat^rou are going t # o read a passage f rom\a , 
news, article in wh^ch the word Martian will sometimes mean* a ^ 
Martian and, sometimes mean an American citizen* Ask students- 
to listen catefuily and to be aware of any images ftfrmed in v 
their minds *• After reading the passage , ask if it caused any 
confusion* Did th^y/ imagine American citizens when the context 

indicated that was what was meant? Or did they still .imagine • 

'■j * 
Martians at first?' Do they see^ any similarity between the use* 

of Martian to mean both Martians and human beings and the uie 

of man to m*an both males and females? Why or why not? 

- ■ - ■ - - * 

^fiy current news article or newscast colald be used for > 

* ' " - * % - < 

this exercise and would probably be more effective than an o^jt- 

**** * h ^ 

dated article* However, teachers interested in se^.ng ^he . • M\ 

article originally used with this exercise and perhaps in 4 

modeling one a£ter it should crons.U^t Alice Mooftey Mtilvihill, et * 

al . , T eacher Skill Guide for Combating Sexism . Module 2 . Sex 

Bias in Language and Instructional Materials (ERFCi ED 196 82&i 1979) 

~ ] ? 1 " + * 

Another problem , treated by the use of the "generic" 

masculine is ambiguity* 4 It is loften difficult to determine, 

whether the writer tlntepded the masculine, to be gender-specific 

or generic, and ofleh a passage will start off seeming to be > 

. • ■ . ~t ' * 

i¥t Its meaning midway* Students can be made 



generic and then st 
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aware of <■ this gtabiguity in'their h 

^ 1 . . "■ . . j °1 
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Wade-16 
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the papejgfi such as, "Do yo\i mean males only? , Or do you mean to 



♦ include, females als.o'? I cannot ^feltl* from-lgthe context. H Such 

% ■ .« » * ■: 4 

* * & ■* ■ ■ 

comments" point out the lack of plarity-^nd the need for change 
to more specific language*, rattier ; thaiV Arbitrarily legislate ^ * 
change and theref6re, may meet wi + th Ifess resistance* But perhaps 
♦students, need to be convinced *f ir*at.*,that the usage really is 
ambiguous*' The following class activity TOflht help* + 



Prepare an overhead trans p^reirsy' so that portions of 
the various statements can lie .temporarily* covered 
up* Start,with several usages* of the mascullfte and^ask 
students whe\ther the usage is g&neriq or genderrspecif ic t 

Man is a dreamer* 4 . * ■ v , ^ ^ 

* c * * * > - — r * * 

Man domesticate^ animals* , ■ * + 

\ : * ■ 4> \ ♦ \ I ¥ 
Neanderthal man was a hunter* ^ 

+ , * *\ - 

When- man invented* the wheel* his .worifd 4*as revolutipnized , 

"Men by, tlje thousands ^belled against tyranny* 

All men> are, cheated e<|u,al* . r ., - — - m 

Note any disputed fesponses^jts- an ' instance of the .lack 
of clarity* TttTdi'spute ov^S^the last statement in ^e * 

JLegal system, especially, " might, be noted* (For thi^s you may 
wish to + consult Haig Bosmajian's article ^Sexism in'the 

-tanguage of Legislatures and Courts ,** iti Sexism and 
Language, NCTE, pp* 77-10>*) * Nexjxreveal the following 
pair of statements .on £We* overhead pro jept,or*„ How does 
the mining of "the^ average .working manshift?* 

The rich cajinot possibly appreciate the irnpact of in- 
flation on the' average working man* \ 

The average wdrking. man earns about twice as.mueh as the 
average working tfoman* v* *\ : * s ' - ^ , - * 

* * + + * - 

Finally, revqal only the first" pargt of each of the , 
following statements (to the /) and have students * 
decide- whether jor not they think*^ibat ^he usage is i * 

geheriq* Then reveal the second hajLf -and discuss 
any changed 1 " opinions * What is the effect of the_shift? 
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Man can do several tilings which the animal cannot do/ * 
His v±tal interests are not only life , fopd, accajss to^ 
females* but- also values, symbols,^LAstitutioris*" 
(Npte that this could also be separated after fogd* ) 

* ' <— * 

*„.;'* Or (more simply V- ■ 

To survive m£n needs food,, water , shelter,/ and female 
companionship* / * ^ - . . t 

As for man, he is hb different frpro the *re?t* * His back ^ : 
aches, he ruptures easily/ his women h^Ve difficulties 4 ' 
in ohildbirth* 15 " - - 

And what is one to think of our fellow citizens and 
their pas-siyity? They will take anything!/ It's 
^enough to make you wonder whether someone has relieved * . 
'tKern of their manly attributes^ * ' f 

Attributes of phicij she, on the* bther hand", clearly had 
plenty, despite her sex* (Robert Merle* Malevil, p^Oto) 16 

To complete* this exercise » s£ow students a copy o£ tfte 
Eakins and Eakins cartoon on "men of good will j,i 
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When rending about h< nicn of good ^ til." ho« man* rt'jidt'rs n U) picrufr a 
group of amicable females? ' ■' 
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AUD£EN£E RESPONSE 



A ffl^A s area^ where sexist language discussions ;and exercises 
fit naturaf^Liivtb the composition programs,(and 'one relg,ted*to 
thfe last- unit on/ciarity) is audience response'. Not only" do 
p€opl£ often misperceive intended meariing becauseoT\ the use 
of> sexist language , r but -many people are also becoming offended 

. ) *> 

by its usage'. In writing, students* need, to + Jpiink of their, 

intended audiences and avoid* alienating them. Becoming aware of 

responses to sexist language even jyst within a single classroom 

might" sensitize : th€fn t6 its usage. The following exercise has 

as its gdal^this awAreness. It is, perhaps, mote suitable to 

high school senior^ and college students thaai to younger students i 

* - * ■ * ■ f > " * 1 

Provide students with the following list of statements, 
and have them label each using" these descriptors i 

1) perfectly "acceptable I Wouldn't hesitate to write 
or say this \ , ■ f 

2) somewhat questionable -~J~might rephrase ; to avoid 

% 3) objectionable in some way - I would avoid- sayings jor 

writing this ^ / 

Some sjfcartements are intended primarily to, raise conscious- 
ness or to iwiicate pates ible ' alternatives Vhlle others 
are intended to stimulate seriou^ class' discussion.* Each 
* alternative to a statement should be labelled/. 

"Man, being, a' mammal* breast-feeds his young." 

* "Menstral pain accounts' 'for an enormous Ipss of man- 
power hour^ . " fiB 

Ralph wanted a j?areer girl for a wife! (career woman) 

Sally wanted a career boy fqr a husband./ (career rtian)* * . 

L The gynecologist Dr. Su^an Strand was presented a medical 

J ' award for service to her- -f&llowman. ' * / 

" Mary-iS*. John's Wldottv v ; 
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John is Mary ' s. widower. 
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If-I had more money, I wiTulft hire a cleaning lady. 

, • ■ . \ 

If I had more money, I wduld hire a cleaning lord. . 

* * - 

Chapter three ^^epcribes the "development of the uterus ■ 
in rajs; guineapligs'and men. "'20* * , / 

We hired a new girl\for*the o:Pf ice ; she has 21 yeari3 of, 
clerical experience X. t \ 

According to The National Enquirer » Liz and-Burton have* 
become reconciled . 

r- . 

Paul Roberts was-elected che^fman of the committee 7 
(chair . chairperson . * . chairwoman) 

Susan Powers was^elected chairman of the committee, 
(chair . \ * chairperson . . chairwoman) 2 

Gloria Steinem is a" famous women's- libber* 

' Stokley Carfoichael is a famous civil rights libber. 

The average studenf is worried about his, grades. 

(her grades ... their grades . * * his -or her grades 
* his/her grades * * . her or his grades) 

Emily Dickinson is a famous American poetegs. 

^anet Robins is a lady lawyer* - r 

Marathon swimmer ,Diana Nyad became the f^rst man to swim > 
. the .60 miles from the Bahamas to.Fljorida. 21 : . 

Man has two sexes* " Some men are female. 22 

After stydents have had sufficient- time, to label the 
statements , .ask for their responses* 

1) What did they base a decision of "objectionable/ on? 
Was the passage offensive -because it trivialized or 
excluded women? Did it sound odd or- rid&gulous? 

2) ' Did any paired statements make them fcaritfpft reconsider 

first responses? " Why or why not? *If yes* which- ones? 

3) What assumption* lie behind some of the statements? 
Can they thihk of o.ther sexist usages of language 
that they have found ' particularly offetnsiy 1 **?, . 



ERLC 







rv 



25 



ERIC 



4 

Wade -20 



SEXIST. LANGUAGE IN LITERATURE 




*Qtofc*ol Carpenter in her article "Exercises to Combat * 
Sexist. Reading ancj Writing" J suggests an ^Jcercise to make students . 
morer'aware of sexist language in literature. Students should 
each ch$o|@ ^a/piale and a;.;f^male character and .sample , passages * 



.from a work h of fiction* ..(Carpenter recommends 1 usin^ works by Mm. 
F + Scott Fi-tzgerald, Earnest Hemingway, and* Joyce Cardl Gates*}' 



4T 



Students should then make lists of nouns, ad jectives , adverbs * 

anti verbs used repeatedly to describe each character or-j^n the,- 

character's speech, lining the word lists, students can then * 

d^/ermine .the author's V^ETtude towards each character 'and by 
* ^ * ♦ 

comparing their findings perhaps towards m^n and women in general* 2 

£Ttu££nts might 4slh IX How many active verbs havjp been used for 

J is 1 "* 

each character? 2} What sounds of words are used and; what are 
the. effects of these? Are they harsh? Soft? Vutteral? 3) Does - 
w,ord, choice work toward defining and limiting characters? Towards . 

* 

revealing theme? Towards creating role models? Carpenter then 

sample ^ ' > 

provides*questions for a <*lass discussion on the ef £eGts of 



sexispi oft th£ characters*/ 



i Are Hemingway's charatters made vulnerable because of** < 
their adherence to the male-female code of behavior? 

Does Henry question the dicta of masculinity or try to 
, * - h escape the conventional <acting out of the male ego? \ 

Does the "culture ail,d environment o + f the/First World War % 
affect male or female characters differently; are v> 
* particOlar "wa;:" sex rales and*expec tat ions ^crea^ed? 

■ . * . : . ' J - 

The assignment jpiight end with a character sketch or ^pharap^ter 



analysis, or similar word lists might.be used as brainstorming 
r|t£<*5for personal experience papers on sexist attitudes. 
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Once studefits have been sensitized to the desirability of 1 
* * ' / - ■ - 

non-sexist language 4 , they need exercises ii\ creating non-se»xist , 

alternatives to sexist language* Students coul4 be provided ' 

with copies of a publisher's guide to non-sexist usage such as 

the- McGr&w-Hill guidelines or-the Scott, Foreman and Compariy 

" < ' - V * * 

guidelines (see appendix) or even Miller and -Swift^s Handbook of 

Nonsexist Writing * tfhen thejr might be. asked to revise a list of 

sexist istateinenjts and explain why they ar£ sexist* .Or they jnight 

* / 

work in small groups*with such a list before peeing any such 
guidelines and try to come up wifh their own solutions * They 
would then, be confronted with diff iculties in msfking- chaftges and" 
ccruia discuss them in the larger group* "Finally a guidelines 
handout or^Jthe Midler/Swift Handbook could be cbnsulted for those 
usages which the group found difficult $o alter. A third usage 
of -such a list could be as an evaluation" of 1 the students' under* 
standing ^of sexist language and 4 non-sexist alternatives or of 
one*sr own teaching abojutT sexist and non r sexist language* Examples 

come primg^rily from the guidelines* * "\ 

* "* ■ ■> * x * * 

4 1*. Change, the following sentence in" two way§ to avoid v 
the use of th^ masculine prbnouni ^; 

,T^e average American drinks his coffee black* s 

4 * 

2* * Explain what as sexist about the following; 

^the men and thg ladies ' ' x - 

. 4 career girl - ' d * * 

- - • * r 

i* > : ■ *> , J 

- housewife y , . , > . \ 



; Wade -22 

women' s libber * * 
man and wife - - 

coefi 

poetess " 

In ^ew England, the typical farm was so small that 1 * the 
owner and his sons could take care of it by themselves. 

A slave could not" claim his wife or children ds his own * 
beqause the laws did M^ot recognize slave marriage* 

T,he ancient Egyptians allowed^women considerable control 
over property* ^ % 4 * / * 

The, candidates were Bryan K* Wilson, president of 
American Electronics f Inc* t and Florence Greenwpodt 
a pert , v blonde grandmother -of five* 

Give possible non-sexist alternatives for the followingi 



foreman 

policeman - 

salesman 

congressman 

insurance mat) 

chairman, 

foreman - ^ 

man power 

miilman ,\ 

mankind - 
n 



repairman • * 

* 

manhole, 
brotherhood 
fellowship 
man-made , 
early man . 

Neanderthal man ^ 

common man * 

History of the Black Man in America 
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CONSCIOUSNESS > RAISING ACTIVITIES ■ ' 

■ As the preceding 'cartoon by Elsa Bailey implies, a belief 

in the equality of males and' females is not enough. We - as 

teachers must become aware of our own sexist attitudes and of 

the povtfter of language ~to create stereotypes and limit roles* 1 

Many of "the exercises and activities used for consciousness 

raising about sexist language in the previous unit would be 

'useful also in a teacher preparation class* "Women — Which 

Includes Man, Of Course" (pp* 13~l*f) might , be % good starting 

point, or students migfeft begin oy responding to the list 5f 

statements on pages 18-19* Alice ISjooney Mulvihill begins a 

teacher's workshop on ; sexist language with the Martian newscast 

exercise (p* 15)* * . ' ^ 

Other materials can be designed or adapted for use in a 

teacher preparation class* One possibility is a parody of 

faculty meeting minutes* (This parody is based primarily upon t 

actual statements heard in a variety of departmental and faculty p 

1 * 

meetings although part-is based on examples from nori-sexist guidelines*) * 

Faculty Me^titfg Minutes 

The faculty meeting opened with the introduction of fourf < ■ 
full professors who were being; considered for the position 
of visiting lecturer for the course "Man and Jtis History*" 
. .Professor Smith, Chairman of the Search •Committee* intro** 
1 duced the, c^itdidates j "Dr* Robert Manly is famous Tor His 
studied of how immigrants moved from the Old World to the t 
New World, .bringing their Wives and children with them,* 
: Dr* .Wallace George/has spent twenty years studying, aboriginal , * 

* man in Australia* 'Finally* Mrs* Edwin Summit has studied 
man's religions prior to recorded: history .through* inves* 
tigation .of man-ma4e artifacts'*" 

Following the; three excellent speeches, Dr* Blane Wilson, 
. Chairman of the BUsiness Department, introduced a new faculty 

member r ^"Mr* Eastwood has done his research qn the plight . 
^ of the working girL* We'te pleased to welcome him into our 

* department*" Artother nev/ faculty*meniber was introduced by" 
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Susan Montgomery, Chairman the Chemistry Departments 
"I'd like to introduce Profe^soY Bert.Reynald from 
California Tech # " she 'began* "And one thing I will say 
for him is that he certainly has improved the looks of 
^. the department* " 

A quick vote was taken for the secretary of the faculty 
meetings for the current academic year* _ "She should be 
someone," President Thurmond noted as he asked for nomina- 
tions, "who ia able to transcribe notefe. accurately and 
rapidly and who attends faculty meetings regularly*" 
closed the meeting with a reminder of the reception for the 
thr,ee candidates where the lady and the two men would be 
available for questioning* "I assure you f " he said, "that 
we intend to hire the most suitable candidate, regardless 
of his sex*" 

Pass out copies af the, minutes and have students cirGle any 
portions which they find sexist* Discuss circled passages and 4 
their reasons for circling* If noone notes the sexism of .a 
particular passage* the instructor could point out *that such a 
usage has often been considered sexist and have students try to* 
determine why* Then students might explain why they did not 
consider the passage as sexist* Would the chemistry department 

Y 

introduction have been considered sexist had the roles been 

reversed? Why or why not? * . 

'Another consciousness raiding activity that + might be used 

is to have students consider the implications of the observation^ 

made by Professor Tollefson of the University of Washington in 

his classroom handout, "On the use of *he or she* (and other*' 

details)"! * i+ , 

1* In an address by a prominent linguist* **he" was Used 
throughout the lecture in- reference to "a linguist," "a 
*v student*" M a speaker," etc* In only one- instance di4 he 
J , use "he or she* i when he said "i£_someone is an amoeboid 

or mental midget, then he br She****" 
t 2* In California* an information pamphlet for potential 

jurors calls lawyers and judges "he," while jury members 
are "he" or ishe," but the jury foreman is "he t " 
3* Research shows that "he or she'* is u^ed by newspaper^ to 
refer to campaign workers* but "he" is used to refer to 
possible political candidates* 

-" 4 * 32 
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4, Military officers are typically "he, 7 .while enlisted 
persortnel are-^'he or she," 

5, In the film YThe Main Event" starring Barbra Streisand 
and Ryan Osteal, O'Neal as a boxer rants to 'his manager, 
Streisandi "What am I, a piece of Meat? Whaddaya think 
I am, a girl? I'jir a person, I'm a man," Note the 
ascending order of status** Girl is above piece of meat , 

j below person , two 'levels below man * c < 
'6, The Assoicscte of Arts degree now given by two-year f « 
colleges* in the U,S, was originally the degree given at 
women's colleges l^cause'it was thought unseemly to give 
a bachelor's degree to a young Iddyv* / 

7, When a^ffed his opinion about abortion, S,I» Hayakawa 
implied* "I.bfelieve- it's strictly a matter between , a j 
patient and his doctor," It may be semantically correct 
but biologically shaky, 

8, Research\on the, use ot "person" rather than "man" by 
university newspapers reve&ls that "man" is systematically 
used for individuals^ in, power (e t g, department chairman) 
while "person 11 is used for those people with relatively 
little power in the university structure (e,g, a student 
chairperson of a student committee), - That is, "man" i? 

* an indicator of power, "person" an indicator of power-* 
lessftess , N 



, ' . * Ambiguity , 

Potential teachers should become aware of the 'problem of 

* * * 

ambiguity caused^by the use of the ^generic* masculine, both 

though looking at examples and through becoming acquainted 

with some* of the research. The former tasle could be accomplished 

by discussing examples used in the' exercise on pages 16 & 1?, 

♦ y 

with two additions. The first is Paul Meehl's description of " 

a hypothetical researcher as quoted by Wfcndy Martyna, (Female; 

students might be asked if they can identify *with the imagery of 

Meehl f *s description) t 

^ * "He" produces a long list of publications but little 
- contribution to the enduring body of knowledge, and \ 
* "his true position is that of the potent-but-sterile 
■ rake, who leaves in his merry wake a long* train of - - 
.ravished maidens, but no viable scientific off spring* *2£ 
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The second is 1 an excerpt from William K. Zinsser's textbook* 



On Writing Well i 



J. 



Who is this elusive creature the reader? He is a 
person with an attention sjian of "abput 20 seconds* 
He is assailed* on every side by forces competing for 
his tiroes by newspapers and magazines, by television 
and radio and stereo, by his wife and children and pets*26 

Zinsser's statement might lead into a discusdibm of the subtle 

sexism that they can begin to "be alert -to in ^exts. • j 



The task of acquainting students with research 



the per- 



ception of the generic masculine could be acpomplisherd either 
by providing them with a list of resources 6r with a summary'of 

the research* Miller and Swift provide-such a summary in their 

/ ^ 

chapter "Who Is Man" in Words and Women (New Yorkt Doubleday, 19?6)» 

i % 

An oft-cited article is Joseph W* Schneider and Sg,lly L*' Hatcher's 
"Sex Role Imagery and Use of the Generic' *Man* in Introductory 
Textst A Case + in the Sociology of Sociology," The American 
Sociologist 8(Peb* 1973), 12-18* 2 ? 

A final, consciousness raising activity might be to have 
students discover the origins of the generic masculine* This 
exei^ise can be, approached in two ways. The first involves 
primary research t 

O.E + D. Exercise 

Consult the 0 *E .D* (Oxford English Dictionary) and answer 
the following questions* // 

/ * t . 
What does the OED say/about the use of they to refer to 

singular* indefinite .pronouns? Wtiat historical examples 4 

show they lieing used/ in a way discouraged today by many 

( * people- or even consi/dered "illiterate"?' Cite two eocamples. 

What is th + e origifTof the word man ? What^ i$ the pre- 
dominant current usage? What usage'has beep labeled 
obsolete? > 
■f 

What is the origin of the word wife? 0£ th£ word werewolf ? 
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Although fcrimary research is perhaps -*fche most* powerful » 
there are a nukbtjr of provocative secondary* resources on the 
origins of thj generic masculine* What-*h£y add are accounts of 
justifications of the usage of the masculine as generic,* 
specif ically^on chauvinistic grounds* For that reason, professors 



may wish to use the following exercise in addition to the 0*E<D< 

exercise i *' / 

Origins and Justifications for the Generic Masculine 

How w&s'the word man - first used in English?* When did "its 
4 meaning begin to shift? Why? What justification^ were 
made in early grammars (and even in the English Parliament) 
to prescribe,. (or legislate) the usage of the masculine 
gender to refer tq both males and females? What English 
pronouns have shif teft in meaning or 'usage? In answering 
these questions, the following resources may be helpful t 

Bodine, Arm. "Androcentrism in Prescriptive Grammar i / . 
Singular 'They,' Sex-Indefinite 'He,' and 'tie or /She, • 
language in Society M1975) » 1 31* 

Millertend Swift. The Handbook of Nonsexist Writing (New 
Yorla Lippincott and Crowell,, 1980), t pp, - 

Miller and Swift. Words and Women (Garden City, N.Y.i 
Doubleday, 1976 J, pp. 27-2^", 

Spender, Dale, Man - Made Language (BostOm Routledge & A 
Kegan Paul, 1950), pp, W-51 - 

' Stanley^, Julia P, "Sexist Grammar." College Englfsh 39 - 
(March' 1978), pp. 800-811. i 

Stanley, Julia P. The Sexist Tradition ! Wordsf and Meaning 
(ERICi ED 162 303. 1*9777; * 

Timra, Lenora A. "Not Mere Tongue-in-Cheeki The Case for a 
) Common' Gender Pronoun in English.'"- International Journal 

of Women's Studies l(l978),-pp. 559-STi 

' ■ • • •' \ • . 

■ ' * r .+ 

*\ 
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An exercise which fo.rms a bridge between consciousness 



raising and practical application is^pne^ based on an excerpt 
from Blopmfield's bo9k LanpuageV h , * 

Jack and Jillj, Action 



and' 



Siieech 

, , - - ■. -. / 

Gonsider the following passage, from LeonartT Bloomf ield ' s 
book La qfflage * This passage has" been <gffere^by ©loom- 



field 



as an observation of u an. act of ^peech-uttersCnce 



"Suppose that Jack and" Jill, ate walking down a planet 
Jill is hungry* She sees an -apple in a* tree* She makes 
a noise* with her larynx, tongue," and ^ips* Jack vaults 
the fence, climbs tjje tree, takes ^the apple, brings ijt v 
to" Jill, and places it iri her^harid* 4 Jill, eats, the apple,,.. 

Not every Jack* and Jill would behave- like these." If JilL 
wjere bashful or if .she had had bad experiences of Jaek, 
jShe might be hungry and see the apple intf . still say nithing; 
if Jack were #i 11 disposed 'toward, her, he might not fetch 
'her the apple, eveti though she asked 'for it* The occurrence 
of a-speech Jattd, -as/we shall see, the Wording ofigat) and, 
the whole course of practical Merits before and alter it,, 
depend upon the entire \Tife~history of the speaker and of 
the hearer*,,, * ^ . % / 

If Jill had been alone, she m4ght have been just as hungry 
and thirsty andmifht have seen the same apple, If she had 
Sufficient strength and skill to, get over* the fence and 
climb the tree, sft^ coiiM get hold of the apple and eat it i 
if rtot, she would have, to stay* hungry?" 28 ■ * 

What are your personal\resporises to this passage? What are 
some assumptions »made n oy Bloomfield? When might Jill have* 
tried to climb the tree/according to this passage? In lyhat 
other ways might Jii.l and* Jack h^ve behaved? Do you think 
that passages like thesfe (or with the#e assumptions) would 
have any long-range effects on children's self-concepts and 
beliefs? How might a .teacher make students aware of the 
stereotyping and its limiting effects *cm children's behavior 
arid self-concepts?^O^M^tr§^lack of convergence with reality? 
Bloomfield continues % to make tiis assumptions about male/ 
female relations phd roles as iglear as those on the speech 
actj 



"At once, Jacte 'b&gSh toHfcake the jre^&*ioris for her: 
performed actions that>*wE^ strength, and in 

tlie end Jill got the apple^Mp* 139)" and* "Whether Jill, will 
speak depends largelj^on her liking for apples and on her 
past experience of Jack** (p. 1^7) * 

What possible reasoris for Jill's speaking or not speaking 
are omitted by Blqomfield? Surprisingly , ;this entire passage 
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follows Bloomfield'^s assertion that the linguist "observes 
all speech' forms impartially" (p* 138). What effect might 
such a statement have on readers of his hypothetical 
: 4 example of the entire speech. act? 

As you read this semester^ especially in education 
materials, keep copies of passages with sexist 
assumptions* If materials are intended for children or 
young people, jot down ideas for combating the sexism while 
using the sexist materials since many schoal systems 
haven't had th$ money- to, get rid* of blatantly sexist 
materials (and nonsexist alternates are still in short 
supply) t and you may" need to work with them* .We'll 
share our findings and ideas at the end of the term* 

PRACTICAL APPLICATION EXERCISES . 

As the last exercise suggested* teacher education students 

need more than an awareness of sexifet language, and the problems 

that it crates 1 1 . they also need Information and tactics for 

cdmbating the effects of sexist materials on 1 their students* 

The ERIC document Teacher Skills Guide for Combating Sexisfo 2 ^ 

offers suggestions for countering the effects of sexist materials 

used in the + dassroom* One is having students make "self^tfate*- 

ments*" After reading a story in which a girl has decided to 

ask a boy for help when she has broken something, students are' 

encouraged to decide what she could have thought instead/ eg* t 

"'I might be able to fix this*'" Another suggestion was having 

students role-play or rewrite an alternate scene or ending to a 

sex-biased Story* Also the suggestion was nade to have children 

4 

say "oops" or "beep* 1 whenever sexist language w^s heard in the 
classroom and to quickly supply a nonsexist alternative* Caro + l 
Carftent&r in .her article "Exercises "to Combat Sexist Reading and 
Writing" suggests an activity that could be used even with 
elementary studerjts ^rewriting (or perhaps retelling) a sexist 
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fairy tale or nursery ritne*^ To practice such tactics., 

students coul4 be divided into small groups anil provided with 

different sexist stories or; passages to wprk with* Each gfoup 

should determine first what is^exi'st about its story, what the 

underlying assumptions and stereotypes are* Then the group 

should devise class strategies for countering the effects of 

the sexism* Finally groups could role play their strategies 

for the larger group* J * + 

Another important step in combating sexist' instructional* 

materials is developing and/or~using guidelines for non- 

sexist materials and language* Numerous activities can address 

this goal* One possibility is to have students develop their own 

list of guidelines for readers and handbooks, either in sra&ll 1 

groups or independently* Brainstorming might be followed by a 

gleaning of such guidelines in ERIC* Or 1 the? professor might 

simply pass out some established guidelines and have students 

compare thesp with their own brainstorming efforts* Holt, RineJhart 

*■* • * * 

and Winston's guidelines have been provided in the appendix as 

well *as a handout which is a compilation of guidelines from a 

number of sources prepared by Mulvihilll et* al* 

Simulation exercises migh± also be used to have students 

work with guidelines, references, and materials in a jway that 

they could expect to in their professional careers* The fibllow- 

ing involve the selection of library books or textbooks* ♦ f * 



38 



Wade -32 



Library Boot Selection > 



-Your sbhooj, has just received A-grant to increase your 
- library holding^, With the stipulation "that books 

purchased be noijnseJtist* The chair of your department 
< has ask^d each teacher to compile a "list of ten fiction 
books for adolescents and to provide both a brief 
summary* of the books and- a justification for their *being 
considered non-sexist* You are to look for boc&s fox 

grade levels * *Selected H books and their * 

justifications will be discussed at a departmental 
meeting* Please bring a sufficient number of copies of 
your list for all teachers in the department* 

As a preface to this activity, students might discuss where 

I » w % 

.they would jbe likely to find annotated bibliographies of non- 

sexist fiction or summaries of books for adolescents* If nocme 

mentions ERIC* students should be encouraged to look there fb'r 

pertinent references and articles* Several guidelines which are 

either available without charge or i/fhich may be + reproduced with* 

out permission (provided proper credit is given) hav^been 

included in the appendix to 'this paper* Students ^fiould be 

prbvided with at s least one of tfteSe if they have* not already 

developed their own guidelines* If time permits, the instructor 

cculd act as chair ancWhoLd a simulated departmental meeting* 

If not, students could simply receive copies of each others' 

annotated lists* The following simulation involves an even 

fnore important selection - the ^grading texti 4 . 

Textbook Selection) Reader 

Your '"elementary- or junior high school is considering the 
adoption of a nev^^readep, and you have been appointed 
■i;o the selection committee. Youttptask is" to Consider 
the 'sex role stereotyping (or Lire absence) in the 
assigned textbook( s.) . Using the ^following "Checklist 
for Evaluating Sexism in Readers," consider the 
text(s) and make your recommendations. 
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CHECK UST FOR EVALUATING SEXISM IN READERS 

Go through each book you are planning to use for the points hsted 
below: 

* 'MALE FEMALE 
T. Number ot stones where mam character is: 

2. Number ot lUustrattons^&t. * x 

3. Number ot times children are Shown: 



a. - *n active play 

b, using initiative 
c t indepenfent 

tf + solving problems 

e. earning money 

receiving recognition 

g* inventive l 

h. , invotved m sports 

K being passive 

J. teartul 

k. helpless 

t. receiving help 

m. t shown tn quiet play 

4. Number of times adults ere 



/- 



wn 



a. in ditterent occupations 

b. pteythg with children 

c. taking children on outings 

d. teaching skills 

* e. giving tenderness < 

/. scolding children 

g. biographi catty v . 

5- Ask these questions: 



1. Are. boys allowed to show emotions? 

2, Are girts rewarded for intelligence tathet than for beauty? 
0. Are there any derogatory comments directed at- girls in 

general** 

4, Is mother shown working outsio'e the home? What kind ol 
■ job? r - 

5, Are therejny stories about one*parent tamities? Families 
without "children? Are babysitters shown? , , - , 

6, Are minority and ethntc groups treated natural! f instead ot 
stereotyptcatly? * * 
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This simulsiti'on carrbe oYganized in a nunVber* of ways* One is 
%o have each Student choose a preferred grade leyel* Atiofher 
is, to have each student or small group of students c^APse a 
different series *and then share tjheir findings with the larger 
group* A third variation is to choose a particularly sexi^tj * 
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textbook series and then ftave students propose alternatives 

,aiid justify their choices Tby proving* that 'there is a problem 

♦with the selected text .and that their alternatives are less 

sexist. This last variation might most closely r£$erable actual' 

situations that they will encounter as, non-sex^t language 

advocates in school systems indifferent to or unaware of the 

prpblem of sexisra in textbooks* Tfre last simulation exerci.s? 

directly addresses this possible ^situation* * - * 

1 Handbook Selection 

, . Your-tiigh school or college department is considering 

the adaption of a* new handbook* and you are particularly 
poncerrfed about the is$ue of sexist language in texts* 
You ha^ therefore organise # d an informal committee to 
analyze the ..possible choice's for,, sexist language* Each 
person will analyze a different text and repprt back to. 
the committee u as a whole. Ybtf have agreed to analyze ^ 

\ < ; * ^considering the following 

aspects* 4 . *' . " - 

1* A comparison of the number of males and females 

used in examples.* 
^2. The predominant role^^tifat men and woraerNassume . / 
3* The use an-* explanation of the generic masculine* * 
% * k* Usage rules for fl(|jpnoun agreement. 

5* Derogatory remarks made about wofeen or ..female nature 

in Examples. * * -„ - - . , 

6. Pronpuns used in addressing 'teachers "and students. 
7* Use pf titles, reTer*ring to women and men* 

? ^ One, member of the comtnittee ,h^s agreed to summarize 
m _ any studies available on sexism in handbooks * 33 
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^ CONCLUSION 
Sexist language is not a problem that is likely to be 

t 

eliminated in the near* future, if ever* But we as educators 
can have a healthy impact on our . own classes byjilaking our 
stude^s aware of the* implications of sexist languages-its 
distortions and ambiguity as well as its demeaning and alien- 
atlng effect on wom^n* " An experiential approach, coupled with 
sense of humor an* good will, rather than a judgmental or, 
dictatorial onejWill hopefully enable students to change their 
attitudes as well as their language usage and will give *them. 



ter insight into their own unconscious assumptions as well 




.as thosfe, communicated by our t&ale-oriented language* Our own 
increasing consciousness of sexist language and ita* effects can 
also direct us ^k^oxxr selection of instructional materials and 
our use of materials that are sexist so that our students can 
become |reer of artificially ilhposed limitations on their goals 
concepts, and aspirations* ^ 0 
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Endnotes v 

^Quoted by H. Lee Gershuny in "Sexiam ifi the Language of 

Literature." Sexism and language (Urbana, Ill.i N.C.T.E.i 1977). 

p. 107. 1 

2 • v * ■ 

Presented at the.N.C.T.E. National Convention in Boston, 

November, 1981. Renshaw notes' that* the idea, comes, from Media ' 

and ^Methods . October 1975 -"with .modifications-*) 

■^Casey Miller and Kate Swift, The Handbook of Nonsexist 
Writing (New Yorki Lippincott & Crowell, 1980), -p. 12. 



Ibid '. , p. 48. 

-Vulia P. Stanley, "Gender-Marking in American English t Usage 

and Reference, " Sexism and Language , 70.* 

* 6 ■ ■ ^ ' 

Ibid. 

• 'ibid . \ 
^Miller and Swift, Handbook, p. 5],. i 

1 ■ . 

\ ^"Exercises for Meh," Radical Therapist 1 (1971). .Quoted by , + 

X + ' - ' + 

Barbara Westbybok Eakins and R.* 1 Gene E^kins in Sex Differences in 

Human Communication (Bostont Houghton Mifflin Co., 1978), p + *l62. 

10 * ♦ 7/ * * ■ * " * - ' ' 

This frandout was -given to me by Dr. Sandra Silbersteirt 

(University of Washington English Department)* She didn't + know 

its. origins. s ~ j * — ^ - * 

**Renshaw notes that this exercise also ffomes "with modifications 
from Media ( and Methods -, October 1975** r- " 4 •« * 

* v * ' * ♦ 
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Eakins and Eakins, p. 13^2. 



j^Maryln Schwartz, Dallas Mornirig News . (This is from a news*- 
paper clipping i've had on file for years) I don't know the date 
or page number.) * t t 

^Miller and Swift, Handbook , p. 15 

^Several of these are from Miller and Swift, Handbook , pp. 11-14, 
^Stanley, p. 70. 

1 'Wendy Martynsf*, "Beyond^the* He/Kan' Approach* The Case for 
Nonsexist Language," Signs 5(r980), p< 489: * ' 



ie 



:ibid. 



1 ?Sol Saporta, Language in a' S exist .Society ' (ERIC t ED 098' 832, 
} . . ' * . * 
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Miller, and Swift, Handbook , p. 9. 
Ibid . , p. 11 ; 
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Janice Moulton, ''The Myth of the Neutral 'Man,'*' Sexist 

Language * A . Modem Philosophical Analysis . l Ed. Mary Vetterling- 

I — 11 ' 

Braggin (Littlef ield, Adam, and Co., 1981), p,. 111. 

4 * 

2 -Varol ^arpenter, Exercises to Combat Sexist Reading and 
Writing," College English &3(March 198l) , pp. ^93-300, 

* pii + * \ ■ * 

. Cartoon printed in Journal of Teacher Education 26('/tfint6r 

1975). *p. 290. ' ; ' . 

^/lartyna, p. 488. . - j 

26 Williafli K. Zinsser, On Writing Well ; An Informal .' Guide to 
y , Witing Nonfiction (Harigr and Row,. 1980), p. 9. 
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2 ?See also Janice Koulfon* George Robinson, and Cherin Elias, 
"Psychology in AcAioni Sex Bias in Lsltguage Usei Neutral Pro- 
nouns, that Aren't American Psychologist 33(1978), p, 1033 and 
.Mary Crawford, Sex Differences in Recall as a Function oi**Gpneric * 
vs* Female - Inclusive Contexts (ERlCi ED 208 378), 

28 * 1 
Reprinted in Readings in the Theory of Grammar , *Ed. by- 
Diane D. t Bomstein (Cambridge, Massi Winthrop Pub., Inc., 19?6),' 
pp. 138-39. 

* •■ ' ^ • 

29 < . ' ^ 

'Alice Mooney Mulvihill, et.al. Module 2: Sex Bias in Language 

"*'.*."' * ^ 
and . Instructional Materials (ERICi ED 196 82*f, 1979). ' 

-^Carpenter, pp. 297-98. ' . . : 

^Mulvihill, o£. £it. > 

60 " * ■ 

5 Cynthia "Eaton and Carol Jacobs, "Changing the Textbooks," 

American Education (June 1973) * P* 27* , 

33 i ^ 

< ^The following two articles provide a starting point for the . 

last task, especially for ha^idfcooks at the college level i H ^ 

Susan J* Wolfe, Set Them an Example i Sexism in the College Hand * 

books (ERICi Ed 172 256* 1979) arid Diane Z*^Worby t "In Search 

of a Common Language i Women and Education Texts/' College English 

^(September 1979) » pp* 101-106, v 



